This study attempts to investigate the consequence deafness has on the social psychological and academic development of deaf students with particular reference to 
Introduction
Our abilities to hear and respond to various sounds have an impact on every aspect of our lives. If hearing is severely impaired, there can be far-reaching effects on individuals' capability to interact with the environment. This is especially very critical in the child's formative years (Gearhert, 1988) . The Consequence Deafness has on the psychological Moges Abay 63 norms, and values, its institutions and laws (Meadow,1980) .
For those people who have never encountered a young deaf child, it is hard to understand how much difference it can make (Gregary, 1976) . That is why Meadow (1980) defined deafness as an "invisible" disability and that it makes it more difficult to detect than some other disabilities that are accompanied by obvious, visible stigma. The deaf child is a member of the group.
In turn, as a participating member, the deaf child influenced by the group as a whole and by its individual members.
We cannot ignore the complex interactions operative in the overall family. The deaf child, hence, presents the family with specific problems that may result in shame, parental recriminations, denial, and restricted communication if adequate counseling is not received (Martin, 1991) .
There is a belief within the society that a child was born deaf because of God's disappointment. Some assert also that it is because of their parents' sins but not due to meningitis, measles, or trauma.
This attitude can be changed only through intensive orientation and training towards deafness.
The way teachers approach and communicate with deaf students, interaction between or among deaf students themselves and hearing peers of similar ages in one way or another affects the psychosocial development of deaf children either negatively or positively. There are indications that the social interaction between the deaf and the hearing is much less than among hearing students (Schlensiger, 1985) .
Research findings also suggest that the age at which hearing loss occurs affects the deaf children's social as well as psychological developments. A congenital hearing loss is one that is present at birth; an adventitious hearing loss is acquired sometime after birth, through accident or disease.
Objectives of the study
The study is aimed at investigating the consequences deafness has on psychosocial and academic development. More specifically, the objectives of the study are: 
Methodology
Interviews, questionnaires, observation and Focus Group Discussion (FGD)
were used to gather information for the study.
The study design was made in such a way that respondents were selected based on a purposive sampling method.
Ethical considerations were taken care of by getting the consent of the selected schools through official communications of our University.
Interviews
The interview questions consisted of questions on some demographic characteristics of parents of deaf students, age of onset of deafness, their own feelings and perceptions about the
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The questions prepared were both structured and semis -structured and were prepared from related literature.
Questionnaires.
Two different types of questionnaires were also prepared for the deaf students themselves. The questionnaire prepared for the deaf student participants in the study were composed of both open ended and close ended questions having three parts. The first part of the questionnaire was designed in such a way that deaf students were asked to
give background information about themselves. In the second part of the questionnaire, these students responded to questions related to the age at which they lose their ability to hear, their parents' reaction to it and their own feelings about the impairment.
The last part (part three) of the questionnaire was prepared and deaf students were asked to respond to questions asking for information about their social relationships with the hearing peers in particular and the community in general. Questions related to the challenges in the areas of education, psychological and social profiles were also included here. 
Classroom Observation

Focus Group Discussion (FGD)
In an attempt to procure adequate information for the study, Focus Group Discussion (FGD) was used. Three sessions were set for the discussions. Note: -In administering questionnaires to the deaf students, four proficient sign language users were employed. These individuals were oriented as to how they would be administering the questionnaire to the deaf students.
Respondents
The sources of data for this study as mentioned above were patents of deaf students, teachers and deaf students themselves.
Population and sample
According to the information gained Since there were both partially hearing impaired and deaf students, the selection procedure were based on the case records of these students. Using their case records, all of the deaf students were taken for the study.
Results
This study was conducted at Alpha Special School for the Deaf and Mendera and Hermata Schools at Jimma town of grades 7 and 8. The findings of the study were presented and analyzed in this chapter.
As indicated in the table above, the total number of participants in the study was 107. The majority of participants were deaf students i.e. 65(36 male and 29 female) deaf students participated in the study. The rest 42 were parents and teachers, out of these, 18 (8 females and 10 males) were parents and 24(20 females and 14 males) were teachers.
As indicated in table 2, the age of onset of the hearing loss for the majority of the deaf students 45(69.2%) was at the critical age of language development and 13(20%) of the deaf students faced problem of hearing loss before age 6.
The others 7 (10.8%) of the students become deaf age y i. e after they
Developed language skills necessary for communication. Information about the teaching staff of deaf students is important to look in to the level of support that can be given to the deaf students. Table 3 Teacher participants by sex, service years and Qualification
Information about teachers of the deaf
As it can be observed from table 4, there were eleven female teachers with four years of teaching experience one of whom is a diploma holder and the other is with one year training in teaching.
One could also observe from the same Hearing people think that the deaf are less able than the hearing. Asked about the academic problems the deaf students were facing the majority of both deaf students and their teachers i. e 61.5% and 45% respectively indicated that language is the major problem they were facing. This might be attributed to the fact that most teachers especially at Mendera and Hermata had no any sort of training in sign language. Problems of understanding abstract concepts and problems related to health and physical education were also reported by teachers and students as the second major problem deaf students were facing. This is particularly true for students who are prelingually deaf.
Self-Concept in Relation to Students'
Pre-lingual and Post-lingual deafness.
In order to map out the differences or similarities of self-concepts among those students who are prelingually and postlingually deaf students, a questionnaire having 20 self-concept items was administered to deaf students. 
Discussion
As indicated in the earlier chapter, the This, as two of the parents stated, let them to become centers of public criticism. They also thought that to have a deaf child is a misfortune peculiar to their family. All this misconception led them to social and psychological crises.
And to make matters worse, they even declined to give the appropriate parental love and care (treatment) to the children with the problem of hearing.
PROBLEMS IN THE FAMILY
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Friendship and social interaction with hearing peers
In this study, 17% of deaf student's respondents stated that, they found it more difficult to adjust themselves with hearing peers of their own ages than to do so with deaf children. From the reports of deaf student participants in the study, it was also found out that many of the pre-lingual deaf students faced social problems with their hearing peers. As they explained, there was a big communication gap between the hearing peers. They also indicated that hearing peers tended to take the first position and wanted to be dominant over the deaf ones. they assumed that deaf children were inferior in many respects to the hearing ones and hence, explained deaf students; their hearing peers looked them down.
Twenty nine (17%) of the deaf students in this study indicated that they felt uneasy, have got less freedom to play and express their feelings, as a result they tended to avoid their hearing peers.
The parents of deaf students in the study also reported that communication between deaf children and hearing children in the neighborhood and elsewhere in the natural setting was less than among deaf students themselves.
This was mainly because; explained one of the parents of the deaf students in the study, there was no any hearing students who was as fluent and skillful as deaf students in sign language.
A mother of a deaf girl in this study from Alpha Special School, however, Hearing parents of these hearing children, continued the mother reporting, treated her deaf daughter the same way they did to their own hearing children.
They often made a lot of fun with her.
These parents, said the mother, were so considerate and concerned that they used to give post cards during anniversaries wishing her happy occasions.
In explaining the social interaction and friendship among deaf students further, one teacher respondent from Alpha Teacher participants in the study indicated that their deaf students though to some degree it was, experienced a feeling of dissatisfaction with their school work. Some deaf students, 4.6%)
in the study also revealed that they were not fully satisfied with their schoolwork.
In explaining the reasons for their dissatisfaction further, these deaf students reported that they were not courageous enough to ask questions in class for clarification and in some instances they got confused with what their teachers taught them.
Consequently, they said that they scored relatively lower grades. Eventually, they felt that they were less able and less competent than their classmates.
CONCLUSION AND
RECOMMENDATION
Conclusion
The main focus of this research paper was to investigate the social, psychological and academic problems encountered by the deaf students and to suggest ways of alleviating the problems. Accordingly, among others, the following conclusions were drawn.
As per the findings of the study, parents of the deaf students faced social and Teacher deaf student interaction is highly important for the deaf students' psychosocial development. And teachers teaching the deaf should be trained inspecial education particularly in sign language. Furthermore, the hearing individuals should be made sensitized about the importance of the social prelateships between the deaf and the hearing so that they could facilitate peer group interaction between the hearing and the deaf.
As it was revealed in the study, books translated and written in sign language are hardly available in the country, Ethiopia. So that efforts must be made to have adequate books prepared in sign language. It is also very important that the concerned bodies like policy makers, planners and interested groups must realize and assist the deaf to overcome barriers which operate against the psychosocial development of the deaf.
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